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Introduction

Today we see the play of two contradictory trends. On one hand,
digital technologies have democratized the processes of knowledge
acquisition and dissemination, and on the other, knowledge flows remain
controlled by corporate and elite groups. We constantly see the need to
encourage and preserve diversity in knowledge creation, acquisition and
dissemination. There is a need to look back to education processes to build
diversity in knowledge production as a basic starting point. Ankur’s
interventions are committed to construction of knowledge with collectives
of children, young people and the communities in working class settlements.
We strive to build these collectives as generative spaces that articulate
deliberative voices that project individual and collective narratives, concerns,
ideas and imaginations. The process draws from the intellectual life of the
neighbourhood, by providing space for narration and reflection.
The Right to Education Act, that came in to effect from 1st April 2010
has brought the issue of education very much in the national focus. The RTE
Act provides that every child of the age of 6 to 14 years shall have a right to
free and compulsory education in a neighbourhood school till completion of
elementary education. Under its provisions, no child is liable to pay any kind
of fee or charges or expenses which may prevent him or her from pursuing
and completing elementary education. The RTE mandates private schools to
admit 25% students from disadvantaged and underprivileged groups. Ever
since the government introduced the Act, it has been challenged by several
unaided private schools, on this account. The Act was never stayed but
private schools used to violate the law in the name that the case was in the
court. The Supreme Court in its recent judgement has upheld the
constitutional validity of the Right to Education Act.
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One of the critical challenges in the implementation of the RTE and
the absorption on the ground is the way teaching-learning happens in schools.
In addition to inadequate resources provided to government schools, it is
also the way the schools function, which prevents them from becoming
nurturing sites. However, the RTE provides a good opportunity to
demonstrate in formal school systems the effectiveness of a pedagogical
approach that sees unlimited potential embodied in the child and builds an
educational intervention that sees the child as a collaborator in constructing
knowledge. Our project seeks to connect the teacher with the curiosities of
the children.
Long term socio-economic developments and the impact of policies
have created a volatile urban context in India. The texture of urban life, its
spaces, sounds and images are becoming harsher for the poor. The city
continues to make use of those living on its margins, but remains
unresponsive to their needs for habitat, livelihood, basic amenities and a life
of dignity. For the people residing in informal settlements, the demolition of
their habitat in the name of development creates ruptures in their lives and
relationships. Life at resettlement sites, on the fringes of the city is not easy
with inadequate and non-existent infrastructure and compromised physical
and socio-economic conditions. Yet people strive to overcome these ruptures
and deficiencies through creative strategies, acts and enactment in their
everyday life. They build and strengthen their social ties by offering help and
support to each other as they cope with the toughness of their
circumstances. While they search for moorings in the new settlement, they
also try to reinsert themselves in the city. Through our work, we strengthen
the social fabric of the communities so that people can collectively cope with
the challenges they encounter.
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1. Children’s Program

1.1 Learning Collective
The Learning Collective celebrates the spirit of wonder, curiosity,
inquisitiveness, spontaneity and self-creation of young children. This is a
space where children, individually and collectively, create learning
experiences. Young children are invited to share stories from their worlds
and encouraged to connect these stories with the worlds of school and
textbooks. The learning collective enables young children cope with the
demands that are made of them in school; while nourishing their individuality,
confidence and creativity.
The activities of the learning collective revolve around the expressions,
involvements, sharing and creations of children. They are steered in their travels
through the world of books through open-ended questions conversations, and
other resources such as story books, films, songs, story-boards, audio-recordings
that relate to the theme of the textbook lesson. Their articulations and
imaginations actively contribute to the evolving designs of the learning spaces.

Practice of speaking and listening
Open questions encourage children to talk about anything under the sun and
enhance their confidence. For instance the question – ‘what are the tasks that can
be done within a moment’ – elicited diverse answers, thriving on the experiences
and imagination of children, like
3
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passing a thread through a needle
climbing a tree
writing one’s name on the note book
cleaning the black-board before the arrival of the teacher
telling something to one’s friend
singing a song
watering a plant
looking at the watch
switching on the fan
taking out a pencil from the bag
getting into a dream-world
disappearing quietly from the house
shouting at or scolding a person

It reflects the vastness of the world of the child and her capacity to observe
minute details of life.
Children do a lot of things at school, which they perceive as their tasks but
which are taken for granted and never categorized as ‘tasks’ by adults. When
asked what all they do at school, the children responded – ringing the bell,
bringing the attendance-register from the office, fetching chalk, silencing
students of the junior classes, helping make proper lines of students for
prayer, putting desks in rows, escorting a sick friend to her house, enquiring
about a classmate not coming to school for some time, etc.
Talking helps sharpen children’s power of observation. When questioned as
to what they see outside the window of their classroom, again a plethora of
responses poured in:
We enjoy the sounds of vehicles plying on the broad
Once while reading the lesson of the frog, we saw the toy – seller
outside the window and we drew madam’s attention it.
Sometimes we talk to the aunty working on her terrace
Children playing in the lanes can be seen
People climbing up and down the stairs can be seen
The sun shines bright through the window
When it rains we put out our hands and play with them.
The sky is clearly visible
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Pigeons eating on the terrace
Squirrels running up and down the walls etc.
Reading and writing practices
The everyday practice at the learning collective generates many new
practices. There are different ways and styles in which children read, it was
this observation that helped define the reading practices at the learning
collective –

Reading by peering – Children are often curious about what their companions
are reading, something similar or something different. Sometimes they are
attracted to what someone else is reading. This stimulates their interest in
reading. They may assist each other in reading or introduce each other to
new materials through this practice.
Reading by selection – Children select pieces to read from the texts strewn
around them. Sometimes they choose from their texts and at others pick
from the writings of colleagues. Their selection shows what is of interest
to them and is propelling them to read. Such a process helps them to see
the collectivity of content and also some idea as to how to edit and give
them shape.
Reading together – This practice enriches the reading process as children
exchange notes on what they are reading, draw each other’s attention to
some facet of the text and mutually understand a given story. The presence
of others helps them to share the way in which they are relating to the
story.
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Reading by self – This practice offers the reader independence in choosing
what to read, and solitude to concentrate on the reading material. It aids
the process of self-learning. Children may choose a quiet corner for reading
or read in a manner where they remain oblivious to the other, they may
read aloud or read silently, they may hum a tune as they read a passage…
their ways of reading are multiple.
Reading one’s own writing – This practice helps the child to revise and edit
her own work. They correct mistakes, add something, delete a line, etc.
This self-correction imparts a confidence that helps further writing.
Reading the print in the lanes and by-lanes How do we facilitate the reading-writing process amongst children in a
manner that they not just understand the words but through them make
meaning of their contexts? What could be the different sources around them
to strengthen the journey from writing to reading and vice-versa? How do we
lay down a strong foundation for reading and writing in future?
The children moved around with their slates in the by lanes. They tried to
note down from the print around them, if they made a mistake, they rubbed
and attempted to write again, that reflected their efforts. When they moved
into the community the children noted down addresses, name plates, shop
boards, lists of items at shop, road signs, slogans written on a banner, content
of a poster, print on wrappers and packing and carry bags. The print world of
their neighborhood is a huge canvas. There was so much that they could draw
upon in this exercise. These were words that were not taken from school
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primers but chosen from their environment. Their surroundings drew their
attention, and found a place in their writing.
At another collective, they moved around in the community and noted down
the print in English. This exposure helped them build their vocabulary and
strengthen their letter recognition. They enjoyed moving around in their
everyday familiar surroundings and doing something new. Once back at the
centre, the children practiced writing those words.
They have come to recognize these practices of reading as helpful in many
ways: contributing to better writing and better articulation, understanding a
story and a book, remembering them better, listening more, meeting different
characters of a story etc.
Creating an environment of writing, children were asked as to which are
surfaces where one can write. The responses were not only diverse but funny
and original, like – one’s palm, slippers, walls, cloth, shirt, bottle, mat, pots and
pans, pant, handkerchief, photograph, toys, ball, bat etc. in short anything and
everything can be used for writing upon, even old newspapers and thrown
pieces of paper. Children gave a paper to a classmate to write what they
would like her to write. This provided pleasure, confidence and camaraderie.

Story workshop
For children, summer holidays are time to be away from schools and to have
the freedom to enjoy everything and anything. Many go out to meet
grandparents in their villages, to attend marriages or simply to enjoy a fair or
a journey. Those who stay, try to explore newer venues of learning and
excitement, to be shared with those who have gone away and will be back.
Keeping in view this desire to explore, a month long workshop was planned
on stories, for the age-group 8 to 12 years. About 60 children participated in
this workshop. The attempt was to create a space where every member could
bring with joy her/his story freely – from home, from lanes, from outside or
from one’s own imagination.
Preparations meant choosing lots of story-books, cutting story-clips from
newspapers and magazines, copies of stories written by friends, making a
word-bank out of words found around us and in books, etc. These medium
helped the practitioners to nurture their own imagination, to create and
weave their own stories. The initial practices included: writing a story inspired
by another story or a picture; reading and narrating a story in the group;
writing, after talking to neighbour and walking outside while thinking; weaving
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a story out of imagination; writing one’s experiences on the chosen words;
creating stories collectively.
These meant a lot of free movement, invitation to newer members,
consolidating what is happening and deepening of ideas for the older
members. The room had to be inviting for the newcomers, and yet reflective
of what has already happened.
Older members chose things that are needed, like stories, pens, papers,
registers, chart papers. Walls were decorated with briefs of stories, pictures,
audio-recordings of stories etc. Some illustrated stories like the ‘Parrot and
the Pea’, ‘Tiny Tree’, ‘Mischievous Monkey’, ‘Bird and King’, ‘Minoo and
Crocodile’ were also collected.
Walls were given special attention for details. They had for instance a poster
inviting people to write personal experiences, word-banks that lead to stories,
pictures that energize the environment, dialogues that had emerged from
different voices, sentences that can create stories and many practices that
can inspire people to write. The room had flowered into a space for weaving
stories.
Once the room was ready, any new entrant was just mesmerized, touching
and looking up and down the walls. Very soon they knew that this is a room
for writing something new. They tried reading the posters – joining and
breaking and identifying words. Everyone wanted to sit near the wall which
was giving her/him something. Many were intrigued as to what was going to
happen today?
Older practitioners started thinking what to do –do we begin with
introduction, where everyone links her/his name to a story or a word, finish
unfinished lines of stories, narrate something to each other, write something
after looking or listening or feeling something, or write about the room and
its environment? The attempt was to incite every mind to explore something
new as well as to receive a lasting impact of the space.
The newer members were given the chosen stories, such as ‘The Bird and the
kings’, ‘The tiny tree and the broom’ etc. After flipping through, many of them
started writing their own stories, like contextualizing the known story to their
lives, writing someone’s dialogue; a few made pictures or copied words. These
activities filled the space with expressions of the self and this became integral
to daily imaginations.
The activities at the workshop includedEveryone saw a story, read it, closed it and then started writing. Everyone
had her/his own way of narration at times including words from others. The
8
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story said the same things but in many different voices and styles. Reading a
known story or a new story written by self was another activity. For instance,
if a practitioner faltered, another co-practitioner would butt in often amidst
laughter, and try to complete it. When someone narrated the story of her
goat, others added whatever to their minds.
Another activity consisted of writing from a chosen word - a word that is not
in front of the practitioner, for instance – a potato, a brinjal, TV, vegetable
stall, park in the morning etc. For instance a dialogue between tomato and
potato personified them into two friends concerned about each other.
Similarly stories emerged between the brinjal and the vegetable cart, the
pillar and the cart, TV, talking with itself, etc.
Stories and texts emerge from everyday transactions – voices and scenes
around us. So, a day was taken out for outdoor observation. The practice was
to write what one sees and hears, people in groups, the environment there,
people talking to each other, rows of shops, barking and sleeping dogs, etc.
Each one chose what she/he wanted. One could see that though they lived
here, there was something different in this outing. The conditionalities were
that whatever one sees, one sees with full attention, it has to be associated
with what one is going to write, the writing has to combine with one’s
imagination, the atmosphere and with dialogue.
A story is often built brick by brick by different practitioners. Everyone adds
on according to one’s experiences. This activity builds bridges amongst older
and newer members also. Everyone went out and started off, others joined
in and the story went on to evolve. Collective story making does not allow
laziness. Everyone has to listen, remember and participate and of course
everyone enjoys. Reading together what has been written together enhances
confidence, creativity and collectivity.

Reinterpretation and public rendition of text
Interpreting school texts in diverse ways has been an ongoing practice
providing a vast space for creativity. A play ‘Chapaties made out of rice’ was
enacted very well, which made reading easier. Open questions contextualized
to the text as well as to the lives of children generated excitement, like what
do you love to eat, what increases your appetite, do you hide things from
others it. Through the lesson ‘The journey of a letter’, an interesting exercise
emerged – the writing of letters to each other.
Conversing and writing through a map of their locality (made by themselves),
was another fascinating activity that enhanced their thinking and writing skills.
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They tried locating their homes and school, well-known shops and landmarks.
They talked excitedly about them amongst themselves and wrote about
them.
Often the lessons that children read at school remain confined to their classroom experience and to their practice at home. Through this practice, the
members of the learning collective took the school texts (from the language
text-book Rimjhim) into their neighborhood. The children themselves
identified the sites in three blocks for public reading, decided the time slots,
one in the morning and other in the afternoon. They chose the texts that they
would like to read; some chose stories, others poems; some read out from
the book, others narrated on their own. They practiced rigorously amongst
themselves before these public renditions.
From the different lessons of Rimjhim, Deepak read out Rakh ki rassi, Suraj
narrated Id; Simran sang the poem Saathi Haath Badhana, Chandni read out
Man ke bhole-bhale badal. These sessions helped create an ethos of listening
and reading in their neighborhood, by drawing many more children and even
adults into these sessions. Some parents brought their children and said they
shall also narrate on the mike. The class-room stories resonated in the
neighborhood. For the children of the collective, the practice offered new
contexts and added to their confidence in reading.

Creativity and Collective celebration
Once a week workshops on origami – the art of paper-folding- has been a big
hit with the children. Not just new colourful papers but also old files, copies
and newspapers were used to fold, paste, and cut them into different shapes,
forms and ‘faces’. Many things were created in this exercise - tiger, fan, photo
frame, doll, letter-box, flowers, birds, caps. It brings out the imagination and
innovativeness of each child. Items made by them were appreciated by their
families and friends.
The festive season in November became an occasion to create a decorative
item for their homes. The children made a list of the raw materials required
such as plastic plates, pipes, bells and flowers, and contributed towards its
purchase. The jhoomar making activity required some needle-work. As the
boys didn’t know how to use a needle, the girls taught them to do so.
Whenever someone got stuck or found it difficult to follow the step, the
others pitched in – how to attach the bell, how to tie the knot, how to
alternatively knead the pipes and pearls etc. Nisha, Chavi, Sabiya made their
own and also helped the others. Each strived to accomplish making the
jhoomar. Radha created a novel design in her jhoomar. Sometimes their
10
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sisters and mothers came to the centre and helped all children, and at other
times the children went to their home to get help. Such practices strengthen
the creative involvement of family and community in the learning collective.
The children also learn how to work collaboratively. At the end, children
created products that cost about Rs 200 in the market but which they
created for Rs.50 and they were thrilled to realize the difference.
Another activity was making rangoli (floor decoration through dry colors) at
each other’s homes, Neha’s mother cleaned the floor, Neha made the design,
Roshni and Simran filled the colors, Kajal gave the finishing touches. Roshni’s
mother who was sick during those days and couldn’t do much preparation
during the festive season was touched when the children made the rangoli
at her place. Her father thanked all the children for their effort. Sajiya offered
candles to light the rangoli. Such practices help build conviviality and
collective spirit of festivity.
It is well-known that public spaces for children to play are shrinking in the
urban areas. Earlier the children used to play at a neighborhood park that
recently became the site for construction of the middle school. Then children
were taken to the huge public park where they could play cricket with gay
abandon. It’s rare that girls get to play cricket, its usually the prerogative of
the boys. At this event, there were mixed teams of girls and boys. Rani caught
bowled Sahil who was reluctant to concede that he was out. However, he later
agreed. It was an interesting sight to watch the girls and boys play cricket
together.
The teacher’s day that is celebrated in each school, was also celebrated at
the learning collective, albeit with a difference. The children who became
teachers took up their responsibility in earnest, they divided the subjects,
practiced the lessons and then conducted the classes. So, unlike school
where children only dress up as teachers and students have fun in classrooms, at the learning collective it was serious business.

Partnership with parents
The poster for the parents’ meeting read, ‘No complaints, let’s encourage
children’. A film based on the practices of the learning collective that were
conducted during the story workshop was shown at the meeting, together
with the works of the children. The film shows how the children are learning
not just within the centre but also by going out, such as writing in the lanes,
reading out stories in the park – these are novel ways of learning. Parents felt
that their minds have opened up and their brains are ticking. What they learn
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here is evident from the way they are studying at home and performing at
school. They study on their own, without being told to do so.
The meeting with parents lasted for three hours and left us with the feeling
that the parents send the children to the learning collective with a sense of
conviction.
They said that they could see the difference that coming here had made to
the learning of the children. Babita remarked that she could feel that her son
was doing something productive here and he always shares with her what he
does at the centre. Gulshan remarked that she her daughters Aaliya and
Bushra can read books easily now. She is contented to send them here for
she is assured that they are learning something different and unique here.
She shared that she keeps regular track of their activities. Nafeesa expressed
that children were striving to learn in a new way, here. Karma Devi shared
that even the school teacher had noticed the progress of her daughter
Lakshmi. Rachit, a 13 year old mentally challenged child who attends class V1
at the govt. school has been coming regularly to the centre since the last one
year. Rachit’s mother expressed that he finds a sensitive environment here
which has helped him open up and gain the social experience of being with
peers. She found considerable change in him, as he is now able to perform
daily routine tasks such as carrying his school bag, holding a glass of water,
putting something in a container, picking up a fallen object etc. He is able to
follows instructions.
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Mulaqatein (Interactions)
Interactions of children with adults in their community helped in opening up
new ways of relating and exposed the children to the learning resources
existing in their neighborhood.
An interesting interaction was with a tailor. She lives all alone in a little hut made
of mats under the eucalyptus tree. Not everyone knew her, so they thought of
questions that they would ask her, such as – Is the sewing machine your own? How
did you learn to stitch? What was your childhood like? They were quite surprised
to learn that the well kept sewing machine had been with her for the last 30 years.
The other interesting aspect was her childhood, the fact that she loved skipping
and playing with marbles and dolls. She started to learn sewing for her dolls.
Children were able to see the richness and continuity of her life.
The children interacted with the halwai (Thr derry maker) and asked him
questions like – what are the sweets you make? How much time does it take
and how do you prepare them? From where do you get the raw material?
How are the rates of different sweets fixed, do you enjoy your work, have
you ever thought of leaving this work etc. This turned out to be a fascinating
interaction for the children as well as the halwai-for the self image and help
respect of both. The interaction was concluded with a round of sweets.
Yet another interaction was held with a sculptor. He shared with them the
method involved in sculpting statues, the raw materials required and their
sources, the peak and lean seasons of work.

Mehfilein (community gatherings)
A series of storytelling sessions were held, where in each session an adult
from the community came to narrate a story to the children. An account of
one such session:
Asha dressed in salwar kameez, her long hair tied into a braid,
entered with a whip of fresh air. She sat amidst the children, smiled
and asked each one of them their names. One child said, ‘I have
seen you in G block’, to which she replied that she was a resident
of G block. Before beginning the story she played a game with
them. As some of the children nestled towards her, and others
looked at her in anticipation, it was clear that she had struck a
rapport with them all even before beginning the story, Khargosh
aur kachua. Even though they had heard the story many times, it
was the way she narrated it with intonations, facial expressions
and actions that made it very alive and exciting. She jumped like
the rabbit and crawled like the tortoise.
Facilitator, Learning Collective
13
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The collection of stories has been compiled for further circulation.
Another activity which engrossed everyone was learning, solving, creating
and asking rhyming riddles. Members took them home, taught them to their
mothers and collected new ones from members of the family and the
neighbourhood, to be shared in the collectives the next day. It was great fun
when solutions were not easily available. This activity integrated the
development of their reading-writing skills, their confidence and comraderie
and connectedness with adults.
Through the bioscope, a film composed of images of children reading and
writing, in different modes, locations, moods and styles, was presented to
the community.
The bioscope created a stir in the lanes, ‘we will see the film’,
and ‘we will see…’ children ran behind the cycle carrying the
bioscope. Questions started floating in the air – ‘What is there
inside?’ ‘Which film is it?’, ‘Can we all see it?’ The background
music resonated in the lanes and drew crowds. A woman in her
forties, excitedly looked into the bioscope, and exclaimed, ‘this
reminds me of my childhood in the village’. Ikra’s grandmother,
with beetle leaves in her mouth, and head covered with
dupatta, leaned to look into the bioscope from the frames of
her thick spectacles. As she saw it, she appreciated the kind
of things children were doing in the film. Meena, another
woman started singing the film song,’ Dekho-dekho bioscope
dekho’.
Facilitator, Learning Collective
This was followed by an open discussion with the viewers about what do they
read and write, where do they do so, and with whom do they share about it.
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1.2 Club

The most distinguishing feature of the club is that it welcomes children of different
age-groups and different levels, which is seen more as a challenge rather than a
problem. Members explore their selves and their lives with a seriousness which would
be expected of them later. By ‘seriousness’ we do not mean to just take them away
from their games and show them their social environment, but to get them to engage
with questions brewing within themselves as well as in others. One cannot ignore
these questions branding them ‘innocent’. These may be questions that will lead to
an understanding of the world and ways of negotiating it.
Often members leave the club, busy with work in school or outside. But more
often, they stay on to polish their practices and search for answers to their
questions. Old and new faces mingle together, at times with same questions
with different slants and at others with new ones, all of them poised to take
the discourse towards newer directions.
Often, practitioners are unaware of their own questions and ideas, or are
unable to articulate them. They explore these through their writings,
photographs, and dialogues with people. They are researchers of their
localities. They move around observing reading and listening to the locality,
trying to understand the school and the world outside.
They have built an archive in their club. It is a collection of texts, interviews,
photographs, sound-recordings and art work by skilled persons of the colony.
This is not just a collection but a space to journey along with one’s thinking.
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The main highlights of activities in the club were writing workshops, inviting
newer members, talking to school-teachers and parents. In all of these,
children played leading roles-in planning, making questions, meeting and
talking to people. The practitioners re-entered the community, for fresh
encounters with people. The club for them is a space, where they proliferate
and weave the stories present in their neighborhood.

Writing practices
Welcoming new entrants, with fresh ideas and new styles was a major
excitement for all practitioners. The curiosity to know what is the club, how
is writing here different from writing elsewhere and how it becomes part of
the daily routine, were some important characteristics of the newer
members.
Very soon questions had merged into a two way process of listening and
talking. It was important that the less experienced practitioners be given
space and their efforts appreciated. Often the entire process of thinking,
searching, dialoguing and putting down feelings and thoughts to paper were
captured by practitioners themselves. They talked about and recorded
various things – from self to this space, from school to their collectives and
families to neighbourhoods. They listed out themes/ideas, on which they
would work later, also their skills, interests and capabilities. Collective
writings enriched the imagination and articulation of all practitioners – old
and new and helped build new bonds of creativity. New questions, new
innovations started emerging in unending streams.
Some innovative ideas were:
Placing one new word in front of them everyday and see what
emerges.
Removing a few sentences from a story and observing if the mood
changes.
Ten practitioners making stories from the same group of words and
how different each one became.
Making stories out of finger-painted pictures.
Writing letters to friends.
Making stories out of fantasies.
Writing on personal and social issues.
Thinking and writing about school - what it gives and what it nurtures

16
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Overall, practitioners were able to see the potentials and strengths of
collectivity and expand their individual horizons of creativity.
Texts are never fully concluded, there is always scope for extending them, beyond
giving suggestions and comments. The practitioners expanded texts written by a
colleague, by adding passages. Such extensions can then be made into a
compendium. At weekly writing workshops, there was in-depth dialogue on the
texts being written. These workshops helped them to interface with each other’s
experiences and helped build a discourse around writing - what is a text, why and
how do we write, what is the art of writing? How do we think about the life of texts
written earlier, how do we keep them alive amidst us? To think on this question,
the practitioners read the texts again and identified lines/words, expressions for
further writing.
They also searched for sources for their writing, in objects around them. On
such source was the helmet. They began by describing the helmet – its color,
shape, types and then Asma added a new twist to this round of description
by sharing about her brother’s journey wearing a helmet. From here it was
effortless to weave a story.
The experienced practitioners together with the newer ones are working on
projects on specific themes. Those comfortable with writing have started
making pocket books.The writing workshop was for those members of the
club who have been in writing practice for a few years now, to pace up the
momentum of their writing and to create a production out of their writings.
During this period they followed up or the workshop. They listened to each
others’ texts to find words to further deepen their writing. Giving a title to
their texts involved churning and deliberating upon texts to locate lines that
expressed the essence of the piece. They gauged their writings to refine
them. Shaloo wrote aadhi zindagi, phir milenge, Vivek wrote IP park, Pratima
wrote school’s window, Vibha wrote joker and dancer. The texts to be
selected for the book were revised several times.

Circulation of texts
The practitioners thought of how they could share their writing practice of
three years in the community. Who would be their readers? What would be
the modes of circulation? One of the forms they created were stickers with
lines selected from their texts and pasted them at certain points where they
could be read by many. Where do they perform/read out their stories? Do
they build a stage outside? Who takes care of the structure at night?
Eventually, the practitioners chose their collective space (the centre) where
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they could experiment different styles of presenting themselves. Through
this practice, their style of reading evolved, as they paused while reading,
added intonations and made eye-contact. These sessions drew observers,
and from their faces one could make out that they were keen to connect with
the club.
The collective practice such as asking a single question to many people in the
neighborhood was also resumed. Questions such as “What are you doing
today? What are you waiting for?

Exploring the world of work
The practitioners took photographs of people engaged in different works and
interviewed them about the tools and modern machines they use besides their
hands, how they create a balance between their work and their social space.
Based on these interactions, pieces were written on barber shop, repeat factory,
the junk shop, factory worker and chowmein vendor.
They spoke to people who move from lane to lane in search of work and toil
to earn some income for their families. The practitioners but a variety of
questions to them and asked them to share a slice of their life with them.
When they move from lane to lane, they listen to and witness many things. A
person moves from area to area repairing wooden furniture or recreating
new ones out of old pieces.
“Sometimes we find work amidst the tussles within a family
over the task assigned. One member may think that it is better
to replace the object demanding repair, with a new one, while
the other member insists on saving money and being within
budget and getting it repaired. Sometimes people’s needles
are stuck over what they think they should pay us, and even
that they do so grudgingly, ignoring the hard work involved in
repair. Yet there are times, when people of the lane are
waiting for us to arrive and their faces light up seeing us. They
offer us water or tea, some offer snacks while we are working.
We put our full mind into the work that day and happily cover
the distance to our home. Sometimes seeing our bag of tools,
some fellow passengers have an irritated look. These days our
work is declining, as furniture is being made through bigger
machines and companies are preferring plywood over waste
wooden slabs.”
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Sickness
The explorations on chronic illness and sickness were undertaken with the
help of open-ended questions such as - What are the words associated with
sickness? What are the expressions and questions often heard from –
patients, family members, doctors and care givers, visitors and neighbors?
How does prolonged illness affect a person’s life? What are the things and
activities that one may miss out on when one is sick for a prolonged period?
What are the moments a chronically sick person looks forward to? What are
her desires? How does the person view the world around her - at home and
outside? Do certain illnesses generate new habits or interests? What are the
illnesses that separate us from others? When do people feel scared, shy and
hesitant to visit a doctor or a hospital?
The practitoners wrote on their own experiences of being sick and about
sickness/illness of a family member and how it affected the routine of their
homes. They wrote logs on scenes outside/inside a health centre. The
children engaged in conversations with men and women in their
neighborhood to gather their experiences of prolonged sickness, and wrote
texts based on these. They also created visuals around their texts.
In collaboration with Naaz Foundation, Delhi, workshops were held with
children on the issue of HIV/AIDS. In these workshops, one of the major
theme of discussion was, ‘Power and Labels’. From a set of playing cards, each
child was given a card, and asked to put it on her forehead, after which a
discussion followed who has power over whom in their neighborhood and in
society, how does that power manifest itself when those who have power
label others, as not inferior, irresponsible etc. This was followed by a
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discussion on HIV/AIDS and stigmatizing of people on the basis of their being
affected by it, as a patient or as a family member of the patient. The impact
of such workshops was that the children and young people were able to
recognize a range of social hierarchies and issues of discrimination in their
contexts and were able to see how adults reinforce patterns of interactions.
They are also able to see that individual cases are a reflection of social
perceptions. They showed curiosity to know more about HIV/AIDS, and also
other aspects of body/sexuality.
The children and young people from the Ankur centres visited the Day Care
Centre for children affected with HIV/AIDS, run by Naaz Foundation, Delhi. A
discussion was held with the visiting children, by Naaz staff on how HIV/AIDS
affects children of all ages, how they acquire the infection, the kind of
treatments needed by them, their family contexts and circumstances.

Dialogue with parents
Interactions with parents and adults were initiated by children themselves.
The adults were happy to see the creations. They also contributed their ideas.
For one large meeting with parents, invitations were given door to door. They
listened to what children had written, responded carefully to their queries
and shared their own experiences. Many questions helped in moving the
conversations, building relationship with parents and making them
understand their children, like: What does it mean to trust your child? Why
do children do things they are forbidden to do? How is the life different from
the life of boy? What do you think your daughter is doing when she is
sitting/standing near a shop and writing something? What do you think about
the research your child is engaged in?
Dialogues with school-teachers meant sharing with them what children do in
the clubs, their texts and photographs, getting to know their problems and
forging new relationships.

Coping with examinations
During the exam period, the children are busy with the academics and there is
a shift in the rhythm of the club. Sometimes they came and sat amidst the
collective and prepared for their exams, helped each other in completing their
school projects and clarifying doubts. At other times they came to relax, spend
time with friends at the club and go back to study with a fresh mind. For, they
felt that there is too much of pressure at home to study all the time. In between,
they took time to work on their writing projects, and deliberated upon the kind
20
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of activities they would like to undertake during the vacations. They found this
energizing, and as one of them commented, ‘to be always into the text-books
and the syllabus is not study’.
There were discussions on issues related to admissions/readmissions, change
of school, choice of subjects etc. to help them take decisions. The facilitator
interacted with the families and discussed the changes in the routine of
children during examinations, the kind of support needed by them during this
period. What does the club expect from those who become a part of it, what
are the responsibilities, why does the club focus on writing, what all can a
person do through the club and how can coming to the club help at school –
these were some of the things discussed. Parents were assured that despite
the heavy syllabus of the school, their being at the club is not a waste of time
or just play. There was also discussion with them on new classes and books
and syllabus.
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1.3. Library

Children are naturally curious, always eager to access other narratives, the
world of ideas and knowledge. The library is a space that facilitates new,
proximate and distant connections, associations and meaning with the world
of books. This is a lively space that nurtures a community of children who are
active readers, creative writers and passionate discussants. The library
collective also reaches out to invite the community to join them and thus
spreading the community of active minds engaging with ideas and thoughts.
The young practitioners of the library play a decisive role in designing
activities, processes and locations. The activities were facilitated through
books, photography, self written texts, conversations and community
interactions.
The very act of reading the diverse ways in which we read, was spelt out
through a dialogue amongst practitioners. It defined different types of
readers:
The engrossed reader who reads anytime during the day or night
The experienced reader who can identify the theme just by looking
at the cover.
The news gathering one, who tells the news of the city, having read
the newspaper.
The interesting reader whose voice and type have magic.
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The oppressed reader, who reads in class when ordered by the
teacher.
The rhythmic reader, who once started does not stop easily.
The responsible reader like the postman, the teacher, the newspaper
vendor or the clerk taking the form in ration office, who have to read
slowly and clearly.
The clever reader, who reads selectively.
The lazy reader, who appears half-asleep while reading.
The reluctant reader, who is hesitant to read in front of other.
The reader who reads ‘waste-papers’ like old magazines, note-books
etc.
Children’s imagination flew sky-high in thinking of various types of ‘readers’. They
had a fun-time.

Collective of readers and writers
Children engaged with what they were reading in a variety of ways. In one
exercise, they were asked to pick up any word from the text and express their
thoughts on it. Words that emerged included ‘eyes’, ‘excitement’, ‘journey’,
‘elderly’, ‘weather’ etc. Each word led to a discussion on the associations they
make with it, the images that the word evokes in their mind. Based on these
reflections, they created pieces of writing. Someone wrote about her journey
to Rishikesh, another created a written sketch on his grandfather, so on and
so forth.
In another exercise they chose some interesting sentence that says
something by itself. Each member came up with a line either from a book or
made independently after reading the text. For instance, “you do not get
affirmation in life easily”, “one has to nurture one’s own character”, “there
was some satisfaction after the silence”, etc. This exercise incited their
discerning capacity and led to further reflection.
After reading the book, ‘Letter from a Father to a Daughter’, the group
engaged in letter writing. Some wrote letters to their family members, others
wrote to an imaginary character, some others wrote to people they didn’t
know in the neighborhood, and some wrote to children of the learning
collective.
In another practice, they were asked to think of things that are incomplete
without each other. They came up with several pairs such as cloth and inch-
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tape, feet and shoes, nuts and bolts, peddle and chain of a bicycle. This was
followed by writing texts on their relationships or imagining conversations
amongst the two components in each pair.

Documenting the making of their neighborhood
The children are often witnessing the making of a neighbourhood that offers
them a unique vantage point for writing. Their commentaries are a testimony
to the making of a community (Sawda-Ghevra) as seen by its young
inhabitants, and are a valuable addition to the archive.
Post the workshop on digital photography where they learnt about technical
aspects of photography, the practitioners took up different themes to create
a photographic repertoire of their neighborhood. Rekha took up the theme
of friendships that have developed amongst neighbors, school-mates, etc.
Prince photographed the state of public utilities being provided by the
government, such as toilets, roads and drains to highlight their dilapidated
condition. Sandeep photographed the different kinds of machines being
used. They mapped and photographed the points where tankers come and
interviewed a person who owns a water purifying machine. They wrote about
the Vishal restaurant and the Golden Dhaba which have become the lifelines
of the community.
The practitioners identified the skilled workers and artisans in their
neighborhood, such as Yaseen, who can repair any electrical item;
Mohammed Akhtar who does exquisite embroidery and weaving; Vinod who
is a fine sculptor; and Aman who is adept at curetting models. They
conducted in-depth interviews with each and developed texts and stories
based on their interactions.

Building the intellectual life of their locality
The community has an intellectual life that often remains invisible. People
here read, write and create. Attempts were be made to catalyze the
intellectual life of the locality, through the library, the residents found
platforms where they could express their thoughts, ideas and imaginations.
The library celebrates the relationship of readers and books in various ways.
It moves around in street corners, chowks and other sites in search of new
co-travelers. The practitioners built an atmosphere of listening and telling
stories in their neighborhood. At story telling events organized in the
different pockets, they narrated their texts and invited the audience to
narrate their stories.
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Readers’ corners were set up near the bus-stand and tea-shop. People waiting for
buses or having tea got intrigued by the books hanging on wires and ropes. Many
people flipped through the pages or read them and entered into conversations
with the members. Triggered by what they were reading, they would sometimes
narrate something similar from their lives or what they saw around them. This
opened the doors of the library for many others as also of building new
relationships. Suggestions started coming up to have books in other shops as well.
The practitioners discovered the readers and writers in their community. They
held exhibitions to display the reading resources in the neighborhood and invited
the readers to share their thoughts about what they are reading. They also created
a display of reading resources in the library and invited the visitors to pick up
something and read it out to the others.
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2. Youth Programs

2.1 Young women’s collective
Young women lead busy lives, immersed in engagements at home and the
world. Hidden in these broad contours is the desire to create their own
worlds. The young women’s collective provides them a space to express
themselves through different practices and explore wider worlds. The
collective builds and strengthens peer networks among women, that helps
them deal with the narrow frames the city restricts them to.
The colorful post cards with small texts taken from the writings of young
women became a tool to reach out to many more young women and invite
them to share their memories/experiences that the given text evokes. The
titles of text were open to interpretation. For example, the word waiting
could be associated with – waiting for someone to speak, for someone to
laugh, for reaching a destination, for returning home, for a
call/message/letter, for finding a job, for declaration of results, for meeting
friends, etc. The word Saathi (companion), conjured up many different
associations – diary, friend, pen, pet, radio/TV, mirror. New layers of
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meaning/interpretations could unfold from a given word. The young women
wrote on one post card and kept one with them.

Researching the world of work
What are the kind of work spaces young women in their neighborhood are
involved with, what are their experiences and how can this be a resource
from which they can draw and learn about possible avenues available to them
in future – - this is what directed the research of the practitioners - work
offers new imaginations. Moving beyond the confines of their homes, these
young women acquire a new set of experiences and strengthen themselves
in various ways. Travelling on their own, working in mixed groups, expanding
their social networks, being out of home till late evenings, upgrading their
existing skills - these experiences are redefining the experiential world of
young women.
For many young women identifying such young women was also a revelation
as they discovered that many young women from their locality move out into
the city for work. The young women work in call centres, factories, clinics,
beauty parlors, shops, bus terminals, offices, ngos, and events. They work as
beauticians, trainees, office assistants, tutors, facilitators, announcers, field
investigators, sales girls, attendants -nurses, computer operators, factory
workers, putting up shop in weekly markets.
Each one of the practitioners involved in this project teamed up with one
such person – Sheetal interviewed Sonia who works as an office assistant,
Nisha interviewed Guddi who works at the bus terminal. They mapped the
routes they travel and found out about their routines. In this month long
exercise, the practitioners met the young women daily, with a calendar and
filled it up in terms of anything in particular that happened during the day, at
work, or while travelling to work. When Simran felt that Seema was a little
reluctant to talk at length as she would be tired after the day’s work, she met
her on her off day, or sometimes listened to informal conversations between
her and her mother. When this was read out to Seema, she showed greater
interest in sharing. She would record something from her day on her mobile
and shared it with Simran.
The interactions gave them an idea of the kind of situations they experience,
the social circles and networks the young women develop. Some situations
from the work life of Guddi, who makes announcements at the Inter State
Bus Terminal –
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Today was a festival day, there were many people travelling, the
announcements had to be made frequently
I had a tiff with a passenger, for he said that the bus was not moving
at the time announced,
Someone had lost their child, so repeated announcements, were
made. It is sad they could not find the child, and the whole day I was
thinking about it.
A police woman came up to me today and appreciated my voice and
the way I speak
The announcement regarding the bomb scare at the terminal
triggered chaos, and repeated announcements made no difference.
Another group engaged in an in-depth dialogue with the young women
through a series of questions such as – how did you enter this work? how was
your first day at work, what are the kinds of interactions you have at work,
what do words such as opportunity, status, movement, mean to you, in
relation to your work and life, what is more valuable to you – work or studies,
how do you spend a day when you can’t go to work, a time when you have
felt proud of what you do. Yasmin, 26, who works at the Gender resource
centre, whose work involves field interaction when asked how does she feel
when she meets a new person - well it is only natural that it feels a little
strange, one is not sure if that person would be willing to converse, and will
take the conversation seriously, would he/she answer in a reliable manner.
Sharing about how she travels to work she said, “I take an auto that is one
space where I can breathe with ease for after that its either office or home,
where I am busy.” Does it make any difference to you working in mixed
groups? “It makes no difference as such, there are male employees in our
office, I think that they are also coming out to work like me. I concentrate on
my work.”
After these sessions the practitioners discussed what emerged from these
interactions. They noticed that these young women develop a social life of
their own, such as going for a film or party, shopping etc. beyond their
families, they have a network channel for passing information to each other,
engagement with technology, the issues of payment and salaries, they have
to deal with eve-teasing and harassment at work, leave and are driven by
aspirations for a better future, They felt that young women venturing to work
acquire an identity, become more self reliant, their expectations from
themselves change, as a result the concept of young women at work in society
also undergoes change.
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Creative Practices and Skill building

Taking their interest further
Post their exams and results, the young women were relaxed and found time to
pursue their creative engagements, one of them being stitching. They were
excited about the skill building workshop. What they wanted to learn
determined the substance of the workshop. They wanted to learn to stitch their
own garments. They geared up for the workshop by devoting considerable time
to practicing their basic skills in taking measurements, drafting, cutting and
stitching. They rearranged the space, bought materials and got the machines
repaired. They were able to appreciate the need for each step and the see the
linkages in the sequence. They learnt the formulae of taking measurements and
how to apply them, when to add or subtract the measurements. They also
understood that the knowledge of formulae application can strengthen and
simplify their stitching, and began to appreciate the importance of creating a
garment that fits well and is as per the physique of the person. Once they
understood the formulae and the methods, they created varied patterns and
designs, as they worked in small groups.
For each of them the processes of skill building have a different meaning and
value. Vandana expressed, “when I first did cutting on cloth, my hands were
shivering while holding the scissors, cutting in a straight line is alright but I was
scared to do circular cutting. I wondered if I could do it. But now I feel that with
practice my hands will acquire neatness.’’ Sapna’s mother was surprised that
she had stitched the suit on her own. Sapna’s peers at the collective informed
her that she was the first one to grasp and helped understand it. She felt
confident that they could design their garments. Chandni shared that she
aspires to open a boutique and create products of quality.
The workshop proceedings took an interesting turn when while they were
taking their body measurements, some of the young women felt awkward and
hesitant. What followed was a discussion on the issue of ‘body and shame’.
Some of them shared their experiences of visiting a male tailor, and finding
the touch uncomfortable. Others felt that the touch involved in taking
measurements was part of the process, and did not find anything awkward.
More discussion on the theme will be taken up later.
As a follow-up, the young women have been practicing a lot on their own, and
try to design their garments.

Finding a new context for their skill
What are the opportunities that can help advance the creative practices of
young women? Can new contexts be created for them that present exciting
challenges to them and add new dimensions to their creative practice?
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Some of the practitioners are good with applying henna and making designs.
They engage in this practice with their peers at the collective and exchange tips
as well, and in the process refine their skills. To take this further, the collective
decided to put up mehndi stall in their community, on the eve of Karva-chauth
festival (on which women apply mehndi and keep fasts for their husband) Lot
of preparation was done by the collective before the event. They exchanged
tips, one of them taught the others how to make an applicator, how to prepare
the color of mehndi. They prepared a cost estimate, discussed what the charges
per hand/foot should be. They divided amongst them the responsibility for
writing the letter of invite and making the banner, giving door to door invitations
to the women, purchasing the materials and for selecting and setting up the
space and taking care of the materials etc.
The lines of the banner read – ‘Mehndi is a form of decoration of self that
changes several colors and looks beautiful in all its expressions.’
On the day of the event, there were essentially two groups – those that
applied mehndi and the other that engaged them in conversation. There was
a lot of positive energy generated in this process, as it was an open invitation
to all, women young and old, those working at home and those going out to
work, those fasting and those not, all came. This public event offered the
practitioners new channels for displaying their talents and skills. Their talents
got recognized in their neighborhood. They sat till late at night applying
mehndi, they created designs keeping in mind the preferences of the specific
person. They had to deal with problematic situations like when the color was
finished, or when the crowd was more than what they could handle. When
there wasn’t sufficient light in the open during late evening and they had to
make the designs in the light of a candle, they joked, ‘ we have heard of candle
light dinners but this is a new experience, ‘candle light mehndi’ They also got
an idea about the economics involved.
An interesting dimension was to use this occasion for interaction with women
coming, through questions such as - when did you apply mehndi in one hand
and when in both the hands? What are the occasions when you apply
mehndi? On a day when you had mehndi on both hands were you dependent
on others? When did mehndi become a hazard for you? Remember the first
time you applied mehndi? Any mehndi song or shayari you like/know? What
is it that the mehndi hides? How do you feel when the shades of mehndi begin
to fade? In these conversations, women revealed the ironies of these
traditions, where they dress up and pray for their husbands, at whose hands
they are also beaten up and abused. While they follow tradition, they also
question and resent the violence they experience.
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From piece rate work to a boutique
There are many young women engaged in piece rate work. This was a
workshop conducted with a resource person from the community who had
made a conscious decision to leave piece-rate work and join a boutique in
Palika Bazaar, Cannaught place. She had travelled to Dubai as part of her
work. She helped in fine-tuning their skills in basic stitches and embroidery,
for enhancing the finish of a garment. She brought the garments pieces,
photographs of her trip to Dubai, and records she maintains at work such as
stock register, complaint register. She said, ‘’always keep the word ‘why’ with
you, for it leads us to ponder over the intentions behind an act, and makes
us examine the circumstances and situations we encounter or live in.’’ The
practitioners visited the boutique where she works at Palika Bazar and spoke
to the owner about the designs, the price range, the costing, the customers,
responding to changing fashions. In this workshop they discussed critically
the different dimensions of piece rate work (from their own experience as
well as those of others and the resource person), such as low and irregular
payments, lack of security, the pressures and tensions of completing orders.
They could also see possible alternatives to this work that pay better and
give more opportunity of growth.
Taking their writing further they reflected on their texts, individual as well as
collective, in terms of what was striking in the text. They also tried to locate
possibilities for further writing and extension of thought. Words/lines from
texts/stories were chosen to write upon. For example, Nargis from her own
text, Barkat ka din, which is about sharing jarda with neighbors, picked up the
word Tareef (appreciation)– what does it mean? what kinds of expressions of
appreciation do we hear at home, in neighborhood? They read books that
caught their attention, marked the ways in which the writer begins and
develops the idea/story, what are the kind of expressions used and what do
they tell about thinking, imagination, and the sentiments of the writer? What
are the questions it raises? What is the connectedness/difference between
their experience and that of the story? The story could be a departure/takeoff point for their sharing and reflection.

Writing as a practice
There were discussions on the practice of writing - How do they begin a text?
They articulated that writing involves the flights of writer’s imagination, the
flow of her thoughts, the realities around her and her reflections on them, it
stems from what pulls her attention, involves minute observations and indepth reflection,. The turning points in a text make reading exciting.
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When I write I observe many things around me and keep them
with me for a while, and then choose something as the
character of my text and begin writing. Sometimes my writing
is connected with me and sometimes it is beyond me. And
when I begin to write it is immaterial if I am there in the text
or not.
It also emerged that they could write by thinking in the negative, in the sense
by defining something, in terms of what it is not. Such an approach can
provoke and challenge thought, give new directions to thinking. So far, many
of their texts have been written in the first person. What could writing in
third person add to their texts? – could it give them greater freedom as a
writer to explore shades and nuances that they may otherwise hesitate, could
it add an element of objectivity to their writing, could it give a flip to their
flight of imagination. A lot of discussion and debate preceded writing around
themes/words/expressions/view-points. The idea was to create a discourse
that helps them explore the intellectual and social dimensions of writing.
They picked up words and thought them through questions and develop their
texts around those questions. How does their context add color and texture
to their writing? To explore this they wrote and discussed texts of space,
public space, shared space, and city. The practitioners recognize the value
of reworking and refining a text. Say, Heena, “I churn the texts I write in my
mind, and put into words what emerges from this churning.” Meenu engages
rigorously with her own writing and works with the new companions in
enriching their texts.
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2.2 Cybermohalla
The Cybermohalla Project is for youth in the age group of 16 to 24 years. It is
collaboration with Sarai-CSDS. Over the years, this programme has situated
a number of experimental media labs in different localities. The practitioners
have cultivated exceptional writing and ethnography skills - in a context of
digital practice - through their sustained engagements with the
neighbourhood and the city. A varying range of forms has been used to
creatively make public the processes of these engagements. These have
included blogs, wall writings, broadsheets, locality events, html works, audio
productions, radio programmes, animations, experimental moving images,
performance, etc.
Researchers in the City
Some of the researchers/practitioners laid the foundations of a new research
process in shape of individual or partnership projects that brought out book
length works. Dastak has been authored by one of the practitioners and is
under publication.
Mohalla Media Labs
The Mohalla Media Lab acted as a venue for the realization of an alternative
imagination of cultural life in the locality.
Workshops in other locations
CM practitioners worked with young people to develop forms of knowing
and thinking their experiences and neighbourhoods. They played a key role
in the South Asian workshop for young women writers from Delhi and Lahore.
They facilitated teams at the Children’s Literature Festival, Lahore, Pakistan
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3. Community Program

3.1 Archive at Sawda Ghevra
More intricate and live the network of social relations in a marginalized
neighborhood, the greater is the collective capacity of people to manage
risks and cope with issues that they face. Through the Archive we strengthen
the social-cultural networks in the community so that it can confidently
navigate the situations and challenges it encounters and face up to
vulnerability. The development of social ties also helps in easing out tensions
and conflicts. The intervention seeks to activate the existing or potential
forces of transformation within the community, stimulate collective thought
and deliberation, and enable articulation and engagement.
The archive in Sawda-ghevra is an attempt to record and facilitate the making
of a new habitat, to strengthen the collective initiatives of people and provide
a space for the intellectual life of a newly-forming community. Brick by brick,
the residents of Sawda have built anew their shelters, relationships and
neighborhoods. They have laid the foundations of a new society with an
identity of its own. The Archive tries to capture and help these efforts
through documentation, dialogues, provision of information and networking.
The locality archive abounds with texts, images, newspaper clippings, audio
visuals, relevant policy documents, pamphlets.

Sawda Ghevra – Badalti Tasveer, Bante Kisse (Changing picture, emerging
stories)– This was a large scale community event that included an exhibition
based on archival content, screening of the film, Ek nirmaan aur sahee (Let
there be another creation) and a session of kissagoi (Story-teller). The
exhibition traced the making of Sawda over the years – the initial period
(2006-07), the interim period (2008-09) and the recent period (2010-11) with
focus on shared spaces, children at play, festivals, the nights at Sawda, the
schools and other public spaces. About 300 people, men and women, young
and old thronged to the event. People’s memories of the Sawda of the last
five years got refreshed by going through the exhibition and seeing the film.
Some of the photographs evoked a personal connection, '‘Oh this is the
chowk where I used to place my vegetable cart’’, ‘the day when my son’s
school was inaugurated’. Many viewed the images again and again as if
rewinding the times gone by in their minds.
In the session of Kissagoi, residents narrated interesting accounts of their
life in Sawda. The residents of Sawda were the speakers as well as the
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audience at the event. The emphasis was on sharing memories, some
interesting episodes of their life at Sawda, over the years. For many it was
the first time that they held a mike and spoke to such large gatherings. Many
of the incidents that were shared were from the initial time at Sawda.
Holding hands
Even in Naglamachi, when I went to pick up my children from
the school at Tilak Marg, I would pick up our neighbours
children as well. So, when we got our children admitted in the
school at Sawda Village, I took up that responsibility here as
well. One day it was raining, so I got a little late in leaving for
the school. As I reached there, I saw all our 13-14 children
waiting for me. Seeing me there was a smile on their faces.
When we were returning there were water puddles
everywhere. At some places, people had put bricks and stones
to help people wade the water. I asked the children to carefully
put forward their feet, and keep track of each other. The little
troupe was marching ahead carefully crossing all puddles. Just
then I heard a loud thud. Pooja’s feet had got stuck in the mud.
She was crying and I felt nervous. Then pulling aside the other
kids, I tied my dupattas to my waist, and pulled her towards
me, dragging her leg out of the mud. Both our clothes and feet
were drenched in mud. Taking water from a nearby house I
cleaned her and myself. After this episode, a strong bond of
friendship developed between me and Pooja’s mother.
Sarita, H block, Sawda Ghevra
At last we found Harshit!
It was Tuesday. His father was going to buy something from the
market, when seeing him the 4 year old Harshit started
insisting that we would also go. He ran behind his father. His
mother followed and brought him back. He started howling.
After sometime he stopped crying and started playing with
other children. But after sometime he was nowhere to be seen.
We looked for him in the entire H block. Then his sister and I
went up till the chowk but couldn’t find him. Then someone
told us that a lost child had been brought to the Masjid. But
when we went it was a girl and not Harshit. Then again we went
to the chowk. Sawda being a huge settlement, we were worried
how we would find him.
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Suddenly we saw a police van in which Harshit was sitting. They
told us that they had found him at Sawda mod (turning).They
were about to take him to Kanjhawala, to a children’s homes,
but decided to check at Sawda colony as well. We all thanked
them and took Harshit back. When we returned home, many
people gathered around Harshit. When his mother asked him
how he had gone so far and with whom. He simply smiled and
said he had walked on his own. Harshit told his mother that the
police uncle picked him up and brought him back, and on the
way bought him a glass of juice. The entire lane rejoiced at the
return of Harshit.
Arti, H block, Sawda-Ghevra
The event created a context where people could share, see and think of
themselves as residents of the locality.
Facilitating collective initiatives
People at Sawda are confronted with several civic issues that affect their
everyday life. They visit the archive to refer to relevant documents or seek
clarifications. Ankur supported the initiatives of the residents in securing
basic services, accessing schemes and for infrastructure. Regular meetings
and workshops were held with a collective of about 25-30 women from the
different blocks regarding birth certificate, social welfare schemes for the
elderly, widows and disabled, RTI, Aadhar (UID), health insurance scheme.
The archives become platform for joint actions as well as critical
deliberations. The women approached the officials of the Delhi Jal Board for
addressing problems related to water.
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In 2011, the tankers didn’t come for about two weeks in G and H block. 25-30
women went to Karala from where the tankers use to come. The register at
the office showed that the tankers had come but in reality they had not.
When they questioned the officials they tried to dilly dally and underplay the
problem. Some of them even misbehaved. However, the women persisted in
their demands. Post this action, the tankers started coming more regularly
although they are never full.
The Ankur team was invited to take part in the deliberations of the Sawda
Resident Welfare Association at their meetings to strategize action with
regard to community issues such as up-gradation of schools. Copies of
minutes of such meetings, applications and memorandums given to officials,
and responses received have also been kept at the archive, for future
reference. Jointly, the resident welfare association, a few school-principals
and other NGOs sent applications to Director Education and the Ministry of
Education for up gradation of 3 government schools and for appointment of
8 more teachers. The concerted efforts of Sawda RWA and Ankur led to the
up gradation of secondary schools in A, B and H blocks to senior secondary
schools, and appointment of 13 new teachers. Applications were written to
authorities for maintenance and up gradation of lanes and drains
The video footage and photographs capturing demolitions (April 2011) of socalled illegal wayside shops and vendors proved helpful in negotiations with
administration. The Junior Engineer and Patwari took copies of the visuals
to show to higher-up authorities at the Delhi Shelter Improvement Board
(DUSIB), and the PA to MLA, who agreed not to demolish the shops till the
space for market, is allotted.
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4. School Intervention Program

The initial phase of this period was partially devoted to reflections and
thinking about fresh innovations even while continuing with the practices and
transactions in the class-rooms of schools. To deepen the spirit of wonder
and surprise, new material and new medium were mobilized. In addition to
the open questions and exhibitions which had given good divided last year,
we added films, songs, story-boards, audio-books, photography, recordings
and stories with similar themes as the texts in books. Linking these with
experiences of learners facilitated understanding in more interesting and
exciting ways. A meeting with the school teachers was held to share our
strategies for class-transactions to be facilitated through various activities
and dialogues with children.
Every lesson was explored in original and engrossing ways. Even reading out
the contents of the story was done with emphasis on words and expressions
with proper pauses-accompanied by acting out and getting involved.
For instance the story ‘Raakh k irassi’ (The rope of ashes) was explored
through other stories of a daughter’s intelligence like – ‘Bhoot bangla’, ‘the
insight of a girl’, and ‘the treasure of grand ma’. Stories of a father’s concerns
for the son included – ‘the magic of kheer’, ‘the sons of kachnar’ and ‘test of
ability’. Films shown on the themes of cleverness of girls and family
relationships were ‘Seeta aur Geeta’, ‘Khoobsoorat’, ‘Bahurani’, ‘Jyoti’,
‘Gharghar ki kahani’ and ‘Bagbaan’. The stories and films were analysed by
children to work out the similarities with the main text and to highlight the
basic theme of how different girls and women have shown extraordinary
cleverness to cope with difficult situations.
The open ended questions linked the theme to their own lives. For instance
This story is set in Tibet, how would you write a similar story
in the context of your neighbourhood?
Like the character (of the minister) in the story do your
parents get worried for you, how and when?
What are parents’ concerns regarding marriage of their
daughters?
Participants shared a whole range of their own experiences
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Once mummy asked me to go and buy flour. I said ‘I’ll get the
flour, but I will keep the change of Rs. 2 with me.” Mummy
scolded me – “I gave you Rs. 5, this morning only.” I replied ‘ok
don’t give me Rs. 5 that you give every morning, give me only
Rs. 2/. Mummy got angry ‘if you ask for money while going to
school tomorrow, you’ll get only Rs. 1/-, then.” I changed my
stand cleverly ‘no, no, mummy I will not take Rs. 2/- now. I’ll
take my Rs. 5/- tomorrow.” Mummy had gotten very upset with
me, that I do not listen to her easily.”
Tanu
The story from Tibet and the film (Seeta aur Geeta) is so
similar to our own stories. I also have a sister who resembles
me. She is very timid. If some one says this to her face, she
starts crying and grips me hard. I am known for my cleverness
and confidence”.
A whole set of accompanying tools were again harnessed, for the text
‘khilonewala’ (The Toy seller). The main character is an adult who lives with
childhood, like the ice cream-seller, balloon-seller or heroes from cartoons –
the many characters around us who are favorites with children. Many popular
film – songs from amongst hundreds that are available on the theme of
‘khilonewala’, were shared and sung in class, like ‘Aya re khilonewala’ (film –
Bachpan), ‘paisa phenko tamasha dekho’ (film ‘Dushman’), ‘Nanikinav’ (film
‘Ashirwad), ‘Le lojjee gubbare’ (film ‘Bandish’), ‘chali-chali re patang’ (film
‘bhabhi’) and ‘Zindagi hai kya’ (film ‘maya’), adding a new zest from popular
culture.
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Children explored other related dimensions of life through questions like
What could be the routine of a toy-seller?
What could be a conversation between him and his son?
Like the toy-seller, who are similar personalities in your vicinity, who
are linked to children’s enjoyment, like the ‘khilonewala’ or ‘bioscopewallah’?
Another lesson – ‘Nanha phankar’ – provided the scope for exploring different
expertise and skills in the neighbourhood as well as amongst themselves.
Questions like what do we mean by ‘skill’ what skill can you import to others’,
brought out original responses from children:
Skill means to be an expert in one’s interest, to be engrossed
in that work’, ‘to practice regularly’, ‘to enjoy what one is
doing’, to be able to learn and experiment’ and ‘to make it
attractive’.
‘I have the skill to speak well. When I speak, everyone listen’s
with attention. Any discussion in class is incomplete if I have
not spoken’.
Priyanka
I generally do not cook. But the day I cook, Abba praises my
dishe’s, and tells Ammi ‘learn to cook from Fareen.” It gives a
space for appreciation for me.
Fareen
‘Faslon ka tyohar’ (Festival of harvest) gave space to think talk and write
about the farmer moving beyond his stereotypical image of a person wearing
only white dhoti-kurta and labouring under the burden of loans and interests.
He has colours and music in his life too.
Movies on this theme included ‘Do bigha zamee’, ‘Mother India’, ‘Lagaan’ and
‘Pipli live’. Film songs like ‘Poorva suhani aayee re’, ‘Mere desh ki dharti’ and
‘Ghanan Ghanan’ not only created excitement but expanded the
understanding about a farmer’s life. Children wrote on the routine of a
farmer, about festivals in their own lives and about different scenes
mentioned in the text. Pictures of farmers depicting their tools and method
of farming increasing their understanding further
Stories like ‘Idgah’ and ‘Ila’ were expanded through similar exercises.
Baton ka safa’ (Journey of conversations’) became a very interesting text to
explore how communication-methodology has evolved who are the people
involved, how do we communicated etc. Children wrote letters to their
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friends and relative, texts on memorable journeys and on the postman.
My dear friend Pushpa,
Though I have many friends in class, you are my best friend.
You have always helped me. I still remember the day you had
given me money as I was short of one rupee to buy an exercise
note-book. You did not say a word when I was unable to return
it for quite a while. My heart fills with love for you.
Ishika
Children and young people from different collectives have contributed to
the galiyon se (by lanes) column in the first city magazine

Meeting with school teachers
Meetings were held with the entire staff of each of the 4 school, to discuss
the pedagogical practices of the intervention. About 8-10 teachers
participated in each of the schools in this meeting.
During the month of March, meetings were conducted with teachers across
3 schools. The objective was to share the forms of ‘Saathiyon ke saath abhyas’
with them. Apart from that a discussion was initiated to discuss innovative
ways to improve interaction in the activities so as to make them more
effective.
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Presentation at Delhi University
Ankur made a presentation at the Academic Research Centre of Delhi
University, with the 40 educators/faculty of Bl.el.ed program, on the theme
of ‘Relationship between the community and school.’ A lively interaction
followed the presentation. The audience appreciated felt that Ankur’s work
was truly illustrative of many of the theories they teach in classroom.

Workshop at DIET & NCERT
During a two day meeting in District Institute of Education, Rajendra Nagar,
a discussion with nursery teachers was held on how to remain in discussion
with partners/peers and writing about the experiences.
Two important points that came up were:
Which things and spaces are experienced in childhood? And,
Which faces and characters are part of the childhood process?
There were a wide range of responses to these two questions, out of which
place to play, play, friends, teachers, toy-seller, toys were some.
Ankur team conducted writing workshops with children of primary schools,
organized by NCERT.
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5. Collaborations

Young Women Writers Workshop, New Delhi
Young Women Writers’ Workshop was held, as part of the ‘Spaces for Young
Women – Research, Experimentation and Practice’ initiative that envisages
the creation of a collective of young women writers from marginalized
segments across South Asia, who engage in collaborative practice with each
other. The objective of the workshop was to provide an opportunity to young
women writers from collectives in both Pakistan and India to meet each other
and together create a body of work that could lead to a publication for wider
circulation. There were 23 participants in the workshop included 9 young
women writers from Lahore and 14 young women writers from different
localities in Delhi, and their respective facilitators.
Sarhadon ke beech who kaun si zammen hogi jahan hum mil payenge? (What
is that ground between the boundaries where we can meet?)There was some
discussion on this theme. What would this space be like: This would be a
shared space where we could experience strength, share thoughts, know
each other, converse in comfort and equanimity and understand each other,
a space for imagination and to ponder over new question. It would evoke a
sense of belonging that would be non-exclusive?
They were invited to introduce themselves through a symbol, and share one
of their strengths. They mapped out their daily routines - the roads and
streets they travel through the day, the people they met, the places/scenes
they came across. They wrote about days when their routines change – such
as on special occasions, on a Sunday, when they are injured/sick, etc.
The practitioners visited Old Delhi, and wrote about Chandani Chowk, Jama
Masjid, Bazaar, Bylanes, Gurudwara, Mirza Ghalib’s Haveli. A visit was arranged
for the writers to visit New Delhi, to watch a Hindi film, to tour around Connaught
Place and then visit India gate. They were given assignments to write about these
topics: Metro, Cinema Hall, Pallika Bazaar, India Gate.
This peer to peer exchange proved to be a novel and memorable experience
for all the young women, where they stayed together, and got to know each
other in informal conversations and also through their writings. They
discovered the similarity and the unique flavor of each other’s language,
found a common ground for discourse, navigated the city, noting their
impressions and thoughts in their texts. Post the workshop, further work has
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been done towards creating a publication of the writings emerging from the
workshop.
Heena’s father who had come to pick her up a day before the conclusion of
the workshop was impressed with the proceedings, and found the initiative
worthwhile.
Children’s Literature Festival, Lahore
A team of 5 members attended the National Children’s Literature Festival at
Lahore and conducted Story telling session was held at the event, in which
stories written by young authors from Ankur collectives were read out and
the audience invited to share their stories.
An exchange took place between members of Children’s Parliament and the
Ankur team. The team also had an interactive session with students of a
secondary school.
Post this event, the team conducted a session in their school in Delhi and put
up an exhibition in the school on the city of Lahore and the event. They read
their texts based on their experience. This was much appreciated by students
and teachers at the school.

Collaboration with Gothenburg University
Collaboration with Gothenburg University is building a contact network in
Northern India for academic exchange. The Ankur team made a presentation
at the conference on ‘Practice Based Knowledge’ held at Varanasi that
brought together attended by pedagogues, social workers, artists, etc.
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Others
Ankur participated in the campaign against child abuse in Welfare institution,
initiatiated by child rights organizations.
Young authors of Ankur have been regularly contributing during the last year
to a column in the First City magazine. Their write ups have been well
appreciated.
The Ankur Presentation at the Consultation on the Women’s Movement and
Technology organized by FAT, dwelt on some of these questions - What are
the ways in which young women carve their own corner and ways for
exploring technology? What is the difference between engaging with
technology as a consumer, and as a generator of creative resources and
knowledge? How does a space propelled by peer learning and self learning,
empower young women? How does such an interaction with technology
influence the way they imagine and navigate their lives?
Ankur participated in the Gender and Media Literacy Consultation in
Lucknow, organized by Nirantar. The team contributed to the discussions on
the first session was on 'Media Literacy in Educational Interventions' 'Media
Literacy for Change: the Potential of ICT's' and ‘Journalism and Information
Dissemination'
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Making a Difference
A programme based on qualitative changes in attitudes and practice cannot
be easily assessed in terms of its impact on children, young people and
community. However, when we delve deeper into the lives of participant –
practitioners we find some gems sparkling with genuine transformations in
thinking, feeling and articulation. Looking at the overall environment, there
has been a shift from negativity towards positivity, from near despair to hope
and from a poor self-image to a rich self-image amongst practitioners and
their near and dear ones.
The meagre earnings of the families that come through plying autos, working
in factories, in homes, running small shops/hand-carts, doing piece-rate work
at home, and the necessity of survival in the city, draw many children and
young people into work. For most of them, household chores began early
morning or early afternoon, if they were going to school. There was hardly
any time to play, read, write or create anything. The exhausting burden of
work at home and outside sapped a lot of energy. Most children were shy,
quiet and hesitant.
The transformations in their personality and significantly, in parental attitudes
need to be underlined. Processes that have contributed towards these are
regular dialogues with parents and other adults, the exciting activities at the
centres, the respect accorded to members of collectives as well as the
families and getting the community involved.
Some of the specificities deserve to be highlighted. All practitioners have
developed a positive attitude – “the smiles on many faces are like sunlight” –
said a facilitator. Learning new things, creating their own things and relating
to a larger universe has expanded their vision. They have entered the world
of books, loving to read, write and draw. Where earlier school was
synonymous with boredom, many of them have rejoined school.
Fun and leisure has entered their lives in a big way. No longer there is the
fear to talk and share. Khushboo, who works as a domestic worker says she
gets quietitude and relaxation she could not think of earlier. In addition she
has earned the respect of her employer for her increased knowledge and for
her technological know-how (of computers).
All the practitioners, in fact, have become familiar with the use of digital
technology – cameras, tape-recorders, memory cards, computers etc. This
has added to their confidence.
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A heightened self-image, the perception, that ‘I am unique’ and that ‘I can do
a lot of things, which are important for life’ is all-pervasive. They have learnt
to think in-depth which contributes to their envisioning life in a broader
sense. Their new-found confidence has also carved a different identity within
the family, neighbourhood and school. Shakir feels that the centre is his
space, and he is now able to claim the same in home and school.
Their circle of friends has increased. Building relationships within collectives,
families and neighbourhood have expanded hearts, welcomed diversities.
Munni no longer feels threatened by her mother. Nishika is able to think and
empathize with her mother and others like her, whose eyes weaken because
of fine embroidery work.
All this has led to at least reduced hours of work if not complete stoppage.
Jaid still helps his mother in making bangles, but now he gives 2 instead of 4
hours. Several children have increased the speed of work. Nisha started
stuffing toys faster, reduced her hours of watching T.V, because –“I do not
want to miss out on any activity.” She immerses herself in books. Akash had
the responsibility of bringing the raw material, for making hanging nets, twice
a day. Now he started going once only, so that he can come to the centre.
Several practitioners have started taking interest in learning several things.
In addition to computers, sewing and embroidery. Sheetal started attending
a course on beauticians.
The cooperation of other family-members has contributed significantly to
the growth of the children. Radha’s mother no longer calls out to her to come
and do piece work. Neha’s father, on her request, started sitting at the shop,
otherwise he slept in the afternoon. So, she has to spend less time in the
shop and can go to school and to the centre. Asma used to make 300 paperbags for the shop her father runs. Now her elder brother and mother (who
came from the village to help out), pitch in, giving time for Asma to attend
school and participate in activities of the collective. Gulafshan, together with
her sister, spent 6-7 hours on the machine sewing straps for hawai-chappal.
She cut down the hours or works at night. People like Swati have changed
their routines, like getting up earlier and managing her time judiciously.
The engagement with children through the different program activities has
brought considerable change. There is active and consistent involvement of
all children, as they bring and share more and more stories in the dialogue
within the collectives. They are able to relate to school texts, through varied
media, such as story-books and cinema. This has deepened their engagement
with the text-book content. The older ones are much more confident than
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before, in writing independently and can easily write page long passages.
They vividly describe situations and emotions in their texts. Their interest in
listening to each other has increased, they can sit still and concentrate on
what is being said or read by their peers. They have begun to edit their own
texts and give suggestions to their peers for writing. They show curiosity in
learning from resources, in their neighborhood, such as artisans. They read
their texts with expression and intonation to make it interesting for the
listener. They have the confidence to read out their texts in front of the
community and the school. They have emerged as story-tellers and writers
in their neighbourhood. The young people, particularly young women are
continuing with their studies, gearing up to explore different alternatives for
future.
The adults, be it parents, neighbors, teachers have noticed the changes taking
place in the children by being part of the collectives. They appreciate the
emerging new facets of children’s participation, as a result of novel
pedagogical practices adopted at the centres. Parents send them for the
different activities with a sense of conviction. They express that what the
progress of their children is evident from the way they study at home and
from their performance at school. All this shows the role the educational
interventions are playing to strengthen the education of children and young
people.
The year gone by came alive with multilayered interactions amongst the
residents of different settlements harnessed by the different program
activities. The interactions involved men and women, artisans, shop-keepers
and vendors, pradhans, the youth, as well as the different socio-cultural
groups. The engagement of different publics within the neighborhood
brought different perspectives and loci to the interactions.
The residents of Sawda Ghevra, the newly emerging settlement depict an
increased sense of history and self worth At Sawda, people acknowledge the
commonality of their circumstances, and have developed a faith in collective
action. The synergy of efforts led to some improvement of existing situations.
The women of the community have come together to address their common
concerns and have felt empowered to raise civic issues with the
administration. They have become more self-reliant in accessing government
schemes and in getting official documents made. They are a helpful resource
for other women in the community.
In short, all the practitioners and the community are able to open new
windows for themselves. People are able to move towards life of self worth
and dignity with the spaces provided to them.
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